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Abstract 

This study aimed to compare the units related to democracy concept of Social Studies Curriculums applied in Federal 
Republic of Germany and Republic of Turkey. The goals of the study indicated in Democracy related unit in Social 
Studies Curriculum in Turkey is examined comparatively with North Rhine-Westphalia State of Germany based on the 
learning strategies depending on Zimmerman (1998) and Pintrich (2000)’s learning model built on self-regulation. 
Firstly, literature review of the descriptive research method was used and then, documents were categorized, classified 
and sorted out using document analysis technique. The derived data of the both countries were compared by the 
appropriateness to self-regulation strategies. As a result of the study, the democracy related units applied by the 
curriculums of both countries are found appropriate to students’ gaining self-regulation strategies and also at the end of 
the study; some suggestions are stated to be able to use the educational environment more effectively in terms of 
self-regulation strategies. 

Keywords: Republic of Turkey and Federal Republic of Germany, self-regulation, democracy, social studies curriculum, 
comparison, document analysis. 

1. Introduction 

Development of democracy is to a large extend depends on education. It was John Dewey who firstly discussed the 
relationship between democracy and education in his very well-known work “Democracy and Education” (Dewey & 
Archambault, 1974). According to him, education needs to direct the way of student’s life and the methods used to teach 
and learn need to be accordingly. Dewey states that this can only be obtained by integrating the information learned in 
school with activities related to real life and occupations (cited in Geray 1993), because democracy demands students 
thinking and communicating through democratic tools, owning democratic values and democratic behavioral patterns. 

In the present day, with the changes in educational paradigms, teacher centered education has become students centered 
(Incirci, 2016). Naturally, it has become more and more important for students to be able to act independently, think 
critically, be responsible for his/her own learning, be affective on his/her learning process and have ability for 
self-assessment (((At in, 2015; Suzuki, 2015; Brown, Andrade & Chen, 2015; Hwang, Hsu, Shadiev, Chang & Huang, 
2015). This consideration brought into prominence of self-regulation studies. Self-regulation, involves student’s own 
ideas, feelings and the way he/she used them to gain his/her academic achievements. (Zimmerman, 1998). Students’ 
acquisition of learning strategies based on Zimmerman (1998) and Pintrich (2000) facilitates them to obtain expected 
behaviors. Pintrich (2000) identifies the self-regulation strategies as a constructivist process in which students form and 
control their own cognition and behaviors, identify their own goals, while Risemberg and Zimmerman (1992) define 
them as stating goals, create and developing strategies to achieve these goals and supervising these activities. According 
to Zimmerman (2000), self-regulation strategies are the strategies which students think that they will be useful to attain 
the desired goals and skills. 

The actions and operations aiming knowledge or skills containing psychomotor and cognitive processes to be gained by 
students are the components of self-regulation based strategies (Pintrich, 2000). Self-regulation based learning strategies 
are divided into groups as; cognitive strategies and resource controlling strategies. Cognitive strategies involve students’ 
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cognitive processes and behaviors used for accomplishing a given task or to carry out learning (Boekaerts, 1998). 
Therefore, students’ learning the democracy integrated units depends on their desire to the lesson. Their desire is 
conditioned to be aware of the deficient points in encountered conditions or events. The feeling of this perceivable 
deficiency comes together with the feeling of curiosity and by means of the curiosity the students endeavor and spend 
time to learn. It is vital for students to be aware of the tools help them to learn; how, when and where to use the 
information learned, any psychomotor or cognitive strategies direct them to learn besides being able to use motivation 
tools appropriately to verify the learning completely (Durmaz & Avarogullari, 2016; Loima & Vibulphol, 2016). When 
all these mentioned taken together; students who can keep up with the technological changes and developments, renew 
him/herself, produce and share information have become the necessity of the 21century (Egnor, 2013). In this context, 
examination of different countries and preparing shared curriculums can be considered as significant. One of the ways 
to examine different countries is via Comparative Education. Comparative Education is comparing reciprocally the 
education systems, education policies and applications of different countries. Comparative studies carried out on the 
education systems of the countries’ present different cultural perspectives, opinions, ways of thinking while enable us to 
observe our own country as if an external observer (Hantrais, 1995). When the literature is analyzed, there are studies 
(Garner, 1990; Pintrich & De Groot, 1990; Zimmerman & Martinez Pons, 1990; Miller, 2000; Wolters, Pintrich, & 
Karabenick, 2003; Beisthuizen, 2008; Arsal, 2009; Pasternak & Whitebread, 2010; Cheng, 2011; Bembenutty, 2011; 
Kingir, Ta§, Gok & Vural, 2013; Bono & Bizri, 2014; Ebadi & Shakoorzadeh, 2015; Riva & Ryan, 2015) about teaching 
self-regulation strategies to students and improving them. Nevertheless, it is detected that there is not any study about 
comparison of two countries’ curriculums based on self-regulation strategies. 

In this study, it is aimed to compare the curriculums of Federal Republic of Germany which is one of the European 
Union countries and Republic of Turkey which maintains the efforts to be a member of the union and has a dep-rooted 
history in the Anatolia in sense of the democracy related goals about self-regulation strategies. Because the states in 
Republic of Germany prepare their own curriculums there is not a specific curriculum and there is not Social Studies 
subject in every state. North Rhine-Westphalia was chosen for the comparison as being the most crowded state of the 
country and having Social Studies subject in the schools. The unit “Living Democracy” of the Republic of Turkey and 
“How Does Democracy Work?” of the Federal Republic of Germany within the Social Studies Curriculums are 
compared in the study. 

2. Method 

Two analyses of the qualitative methods were used in this comparative education research; descriptive and document 
analyses. These analyses are used to describe the phenomena and conditions while trying to describe the relations 
between variables (Philips & Schweisfurth, 2014; Crossly & Watson, 2003; (j'epni, 2010; Yildinm & §im§ek, 2011). 
Only the official curriculums of both countries were taken into consideration throughout the research MEB (2009) for 
Turkey and Ministerium ftir Schule und Weiterbildung des Landes Nord-Rhein-Westfalen (URL-1) for Germany. 
Documents reflect the feelings, ideas, and instructions of the writer or writers which may also help to understand human 
interactions as societal events. For the validity and reliability of the study the themes were defined separately using the 
same scale (Table 3) by the researchers and 85% of agreement was assured on the findings of the study. 

3. Results 

The findings of the democracy related units’ goals based on self-regulation strategies related are in this part of the study. 
3.1 Distribution of the Democracy Related Goals in Turkey 

In this part of the study, the findings obtained from distribution of the democracy related goals of the Social Studies 
Curriculum in Turkey. The obtained data are presented in table 1. 

Table 1. Distribution of the Democracy related goals in Turkey 

Subject Social Studies 
Grade 7'“ 

Topic Living Democracy _^_ __ 

L Notices the changes and continuity of the domination in Turkish States throughout the history. 

2. Gives examples Tor the properties of Republic of Turkey which takes its place in the second provision of the 
constitution. 

M 3. Analyses the administration of Republic of Turkey within the frame of the concepts of legislation, executive 

J power, and jurisdiction. 

4. Argues about the effects of political parties, non-governmental organisations, media, and students in the process 
§ of decision making and agenda. 

_ 5. Analyses the educational and social activities in his/her environment with regards to principles of democracy. 

When table 1 is examined, it can be seen that the “Living Democracy” unit of the 7 th Grade Social Studies Curriculum 
includes five democracy related goals. 
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3.2 Distribution of the Democracy related goals in North Rhine-Westphalia 

In this part of the study, the findings obtained from distribution of the democracy related goals of the Social Studies 
Curriculum in North Rhine-Westphalia (NRW) of the Federal Republic of Germany. The obtained data are presented in 
table 2. 


Table 2. Distribution of the Democracy related goals in North Rhine-Westphalia 

Subject Social Studies 

Grade 8 th 

Topic _ How Does Democracy work? _ 

1. Notices that he/she can state his/her own opinions attending the elections. 

2. Visualises the information for his/her own learning. 

3. Analyses the concepts related to democracy. 

4. Defends his/her own rights. 

5. Respects to the other people’s rights. 

6. Sees the arguments, disagreements and forms of social, economic and politic processes. 

_ 7. Can have rational behaviour throughout the democratic processes. _ 

When table 2 is examined, it can be seen that the “How does Democracy Work?” unit of the 8 th Grade Social Studies 
Curriculum includes seven democracy related goals. 

3.3 Comparison of Democracy related goals in Turkey and Germany 

Comparative data including appropriateness of democracy related goals to the self-regulation strategies are presented in 
this part of the study. The data obtained are presented in table 3. 
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Table 3. Comparison of Democracy related goals based on Self-Regulation Strategies in Turkey and Germany 




TURKEY 

GERMANY 

Self-Regulation Strategies 
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Setting Goals 
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Monitoring and Self Assessment 
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7.70 
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Repeating 

3 

13.00 

1 

3.85 
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Articulation and interpretation 

4 

17.40 

2 

7.70 
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Organisation 

2 

8.70 

2 

7.70 

Motivational Strategies 


1 

4.35 

3 

11.55 

Regulation of effort and endeavour 


1 

4.35 

3 

11.55 

Resource administration Strategies 


3 

13.00 

2 

7.70 

Searching for help Startegies 


1 

4.35 

1 

3.85 

Time and studying environment regulation strategies 

3 

13.00 

2 

7.70 

TOTAL 


23 

100 

26 

100 


In table 3, the distribution of self-regulation related goals are presented. It is detected that all of the democracy related 
goals are appropriate for self-regulation strategies in Social Studies Curriculum of Turkey. When the table 3 is examined 
according to the Self-regulation strategies it is seen that maximum number of the goal is “Articulation and interpretation” 
strategy with the frequency of 4 (17,40%). Respectively, repeating strategy (3 goals, 13.00%), Resource administration 
Strategies (3 goals, 13.00%), Time and studying environment regulation strategies (3 goals, 13.00%), Planning Strategy 
(2 goals, 8.70%), Monitoring and Self-Assessment (2 goals, 8.70%), Organizing Strategy (2 goals, 8.70%), Setting 
Goals Strategies (1 goal, 4.35%), motivational strategies (1 goal, 4.35%), Regulation of effort and endeavor strategies (1 
goal, 4.35%), Searching for help Strategies (1 goal, 4.35%) are following by the frequencies. It is seen that there is not 
any strategy related to “Arrangement” strategy. 

It is found that all of the democracy related goals are appropriate for self-regulation strategies in NRW’s Social Studies 
Curriculum. When the table 3 is examined according to the Self-regulation strategies it is seen that maximum number of 
the goal is “Monitoring and Self-Assessment” strategy with the frequency of 4 (15,40%). Respectively, motivational 
strategies (3 goals, 11.55%), Regulation of effort and endeavor strategies (3 goals, 11.55%), Planning Strategy (2 goals, 
7.70%), Setting Goals Strategies (2 goals, 7.70%), Arrangement Strategies (2 goals, 7.70%), Articulation and 
interpretation (2 goals, 7.70%), Organizing Strategy (2 goals, 7.70%), Resource administration Strategies (2 goals, 
7.70%), Time and studying environment regulation strategies (2 goals, 7.70%), Repeating Strategy (1 goal, 3.85%), 
Searching for help Strategies (1 goal, 3.85%) are following by the frequencies. 

Here are some examples of self-regulation related goals within the curriculums applied in Turkey and NRW of 
Germany: 
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Table 4. Some Examples from the Curriculums of Both Countries 


Examples from Turkey _ 

Argues about the effects of political parties, 
non-govermental organisations, media, and students in the 
process of decision making and agenda. / Cognitive 
Strategies - Articulation and interpretation. 

Analyses the educational and social activities in his/her 
environment with regards to principles of democracy. / 
Cognitive Strategies - Articulation and interpretation. 
Notices the changes and continuity of the domination in 
Turkish States throughout the histoty./ Metacognition 
Strategies - Monitoring and self-assessment. 


4. Discussion and Suggestions 


Examples from NRW of Germany _ 

Notices that he/she can state his/her own opinions 
attending the elections. / Metacognition Strategies - 
Monitoring and self-assessment. 

Visualises the information for his/her own learning / 
Cognitive Strategies- Organising Strategy. 

Sees the arguments and disagreements a forms of social, 
economic and politic processes./ Resource administration 
Strategies. 

Defends his/her own rights. / Motivational Strategies. 


The results obtained from this study compared the democracy related goals of Social Studies Curriculums of Tukey and 
NRW of Germany based on the self-regulation strategies are presented below. 

In Turkey democracy related unit “Living Democracy” takes place in the curriculum of 7th grade Social Studies, while 
in NRW of Germany, the unit “How Does Democracy Work?” takes place in the curriculum of 8th grade Social Studies. 
There some studies (Gasevic, Dawson and Siemens, 2015; §i§man, 2011; Erdener, 2009; Ergiin, 2002) stating that 
maturation effects learning positively. It can be said that the goals can be understood better in Germany because 
students are older than the ones in Turkey. There is not any goal related to Organization Strategy which is one of the 
metacognition strategies in Turkey while all the goals are related to self-regulation strategies in Germany. It can be 
stated that Germany’s democracy related goals are more appropriate for self-regulation strategies. 


In our day instead of acquiring the knowledge inactively, students gain it actively which oblige students to organize 
his/her learning according to the self-regulation strategies. It also brings into prominence of self-regulation strategies. 
Recently, the studies indicate that self-regulation strategies underlie present curriculums, moreover curriculums and 
self-regulation strategies have positive correlations (Zimmerman & Martinez Pons, 1990; Wolters, Pintrich, & 
Karabenick, 2003; Pasternak & Whitebread, 2010; Cheng, 2011). The students who have better self-regulation strategies 
skills are more active and constructivist in the learning process; they can control their behaviors, cognitive processes 
and motivations while having intrinsic motivation (Bono & Bizri, 2014; Ebadi & Shakoorzadeh, 2015). Students learnt 
able to control their self-regulation skills, make self-assessment to be aware of whether they develop or not meanwhile 
proceeding their goals. If the strategy they are using is not suitable to their desired performance, they re-assess their 
performance according to their standards. They identify the problem in the strategy and know how to correct it. Students 
cannot realize their fault clearly or explicitly unless they learn how to assess their learning process (Garner, 1990). 
Directing students via homework, giving feedback supporting them to find where they made a mistake, giving the some 
clues indicating how to solve the problems assist students in the learning (Pintrich, 1995). 

Some suggestions can make the learning environment a better place for students to learn self-regulation strategies easier. 
It is seen that Turkey’s democracy related unit is missing “organization strategy” related goal. A suitable goal can be 
added to the curriculum which may support the students better. 

Organizing self-regulated learning environment with the suitable activities and goals including observing opportunity 
for the students, continuously self-assessment skills can make learning process easier and simpler for both countries’ 
students. In such a wide range of goals, it is vital to integrate self-regulation strategies into the curriculums to support 
the content and goals. 
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